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Teaching Philosophy 

 “I’m a terrible writer--I’m terrible at grammar and spelling,” says one student. “We 

did a lot of timed writing in high school,” says another. This is why many students 

associate writing with pressure and stress.   As their teacher, I deprogram years of 

English writing instruction focused on preparing them to take standardized tests.  Then, 

I show them how to move from regurgitating information they memorized for a test and 

instead show them how to convey their own ideas using valid sources. 

 My pedagogy is rooted in the process theory of teaching composition, which is 

based on my own process.  While working at the writing center, director Justin Bain sat 

with me and helped me discover my writing process.  I never before had reflected on the 

steps I went through when I wrote.  Clark encourages those who teach composition to 

explore their own methods to create what she refers to as their own “‘theory’ of writing” 

(7).  Reflecting on how I put together my own writing, I realized that I spent extensive 

time thinking through and planning my writing.  I would then revise my work multiple 

times.  I learned that roughly half of my students do not write using any method at all.  

They would just throw their thoughts on a piece of paper without any vision of what 

their argument was.  Learning my own writing routine combined with process pedagogy 

gave me a clear set of steps that I could teach my students to adopt. 

 I am methodical in my approach.  Hillocks found that the most effective mode of 

teaching is the environmental mode, in which he explained “the instructor places and 

uses activities that result in high levels of student interaction concerning particular 

problems parallel to those they encounter in certain kinds of writing” (536-537).  I 

employ this method in my classroom.  My first goal is to teach my students how to make 

an effective argument by using a combination of class activities and modeling, an idea 
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support by Clark (17).  In one exercise, I give the students an opinion, and we work 

together to turn it into an arguable thesis.  Then, we choose the best points and build an 

argument.  This allows students to also see the many ways an argument can be 

supported.  Every time we read or watch a multimodal argument, we work together to 

find the thesis and main points.  Murray said that prewriting and research should take 

about 85% of the writing time (4).  By continually working on this skill, students are able 

to see what goes into planning a quality argument and take on the skill as their own.  I 

support this by supplying materials to guide them as they plan their own argument.  

 Once students have a good idea of how to make an argument, I teach them through 

multiple drafts how to continually revise their work.  Some students expect to write one 

paper and be done.  Murray said, “Instead of teaching finished writing, we should teach 

unfinished writing, and glory in its unfinishedness” (4). On the first draft I make sure 

that they have an argument. I ask them, “Explain to me in one sentence what your paper 

is about.”  Once (if) they do, then I have them make sure a version of that sentence is 

their thesis and it is stated up front. Then, we go through the paper and point at every 

supporting argument and I ask them, “Does this prove your thesis?”  This helps them 

practically see how an argument works.  Then, they produce a more refined second draft 

and refine more.  Students need to understand that writing is a process that is ongoing.  

Even published writers are often not satisfied with their work.  They need to learn to 

refine their argument multiple times.   

 Once students are taught how to write an argument, I teach them to recognize their 

own biases.  Bizzell explains that students’ viewpoints are socially constructed by the 

culture they grow up in, affecting their point of view (407). Qualley also explores the 

idea of reflexivity—or the ability to recognize how our own culture influences our 
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viewpoint.  She explains her teaching experience in another country: “I entered a new 

culture wearing the unconscious lenses provided by my own country” (9). Students are 

wearing the “lenses” of the culture they grew up in, and they need to be able to recognize 

those lenses to make an effective argument. I am not trying to encourage a crisis of 

belief.  Bizzell warned against composition teachers using the classroom as a tool to 

push their own worldview, encouraging teachers to acknowledge that the university is 

an “agent of cultural hegemony” (407).  Students need to be self-aware and understand 

that there are other schools of thought.  They also need to answer a basic question about 

the arguments they make: Is this true for everyone, not just people like me?  

 The opposite of working with bias is working with students who don’t know how to 

assert their position. They speak in clichés, because they do not have an explanation in 

their own words.  Bartholome refers to a cliché as a “commonplace,” which is a 

“culturally or institutionally authorized concept or statement that carries with it its own 

necessary elaboration” (608).  Unsure students sometimes use commonplaces because 

they do not want to explain what the concept means; others use them because they are 

stuck. I had a student who was writing a great paper, when at the end it all turned into 

clichés and insults of the opposing side.  When I pointed it out, he told me he didn’t 

know how to end it, so he just panicked.  I helped him hone the argument, asking him 

questions about his argument until he was able to find his conclusion. Sometimes 

students need to step back and to reflect on their argument.  

 Two years ago, I would have ended my teaching philosophy there, but since then 

my children have been diagnosed with ADHD.  ADHD is an executive function disorder; 

they struggle with generating ideas and organizing them for assignments—especially 

assignment over which they do not have control over the topic.  My experience 
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advocating for and working with them informs how I teach in the classroom.  Siebers 

said, “people with disabilities find ingenious ways to conceal their impairments and pass 

as able-bodied” (2) or, in this case, pass as neurotypical. I look back and recognize past 

students who had similar struggles and needed guided intervention.    As a teacher, my 

goal is to help ALL of my students.  I have compiled a list of resources to help writing me 

work with students who have neurobiological disorders such as ADHD, autism, and 

dyslexia.   
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Definition Argument 

 
When I teach my students how to make an argument of definition, I want to give them 
a model argument that really changes the way that they look at an idea.  I share John 
McWhorter’s TED talk that redefines texting as “fingered speech.” 
 
McWhorter, John. “Txtng Is Killing Language. JK!!!.” TED 2013 28 Feb. 2013. Web. 
Web address: 
https://www.ted.com/talks/john_mcwhorter_txtng_is_killing_language_jk?languag
e=en 
 
*I also want to show my students that not everyone makes notes or plans their writing 
in a linear, textual way, so I share these visual outlines of the talk. 
 
I teach two different themes for the definition argument: bilingualism and the 
American Dream.  I share the bilingualism unit first, then the American Dream unit.  
For the bilingualism unit, a second language could include music, programming, etc.  
It does not have to be a spoken language. 
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Bilingual Pre-Assignment 
 
For this assignment, I want you to share a moment you experienced when 
someone near you was speaking a language that you did not understand. 
How did this experience make you feel? What this means is you need to tell us about the 
circumstance surrounding your story, how you felt at the time, and why you believe that 
you felt this way.  I am looking for a actual experience--not a general feeling.   
 
You would not meet the expectations of the assignment if you wrote “every time I am 
around someone that speaks a different language_____.”  Instead, the assignment 
should start from a singular experience: “I was waiting to get my car’s emissions 
checked, and I was sitting next to two people speaking in another language.  They 
seemed to not notice me as they spoke excitedly about something.  I was curious.  I 
wondered why the conversation required so much animation…” Explain how the 
experience made you feel. Then, explain why you felt that way. 
 
You may choose the situation.  The different language could even be slang that you 
didn’t understand or text messaging abbreviations that you didn’t understand. Your 
experience need not focus on the educational environment, though it can if you choose.  
 
Keep in mind that you are sharing this moment with the class.  You can tell the story 
however you like, but your response needs to be reflective and respectful.  Give as much 
detail as you can.  It is important that you share why you felt the way you did, or your 
response will lose its significance.  Also, if your feelings about the experience have 
changed, please let us know why. 
 
EXPECTATIONS 
ü This assignment will receive a check, check plus, or check minus.  
ü The most important thing is that you fully describe your experience and that 

you fully explain its significance. It will not be enough to simply relay your 
experience to us – explain why it matters. 

ü Paint a detailed picture. You need to describe the scene and give explain its 
significance – be sure to do both. 

ü I am not “grading on grammar,” but make sure to read over your essay 
for glaring errors. I strongly suggest reading your piece aloud, which can 
often reveal errors and awkwardness. Another option is to have a friend 
read your essay to you. 

ü Your piece should be a minimum of two pages, double-spaced (it might 
well be longer). 
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Creating an Argument 
 
This is a sample classroom workshop.  

1. We worked on recognizing the difference between an opinion and an argument.  
2. We then chose an opinion to work on, and in groups had the students create an 

arguable thesis. 
3. We shared the theses in class, so students could see each other’s work. 
4. I gave student about 3 minutes to write a supporting argument for our thesis. 

Each student walked up to the board and wrote their point.  
5. Finally, we went throught he arguments and I showed them if they were good 

and they helped rewrite them to make them better. 
6. We rewrote the best arguments and created an outline on the board.  

 
The opinions that we worked on: 
 
Opinion 1.  No one should be allowed to smoke on campus. 
 
Opinion 2.  You should only eat organic produce. 
 
Opinion 3.  Throwing recyclable bottles in the trash is bad. 
 
Opinion 4.  I hate politicians 
 
 
Example: 
  
Claim:   Tuna is gross. No one should eat it. 
 
Arguable Claim:  Tuna is no longer a safe food to eat. 
 
Proof example: 1. Factories dump mercury into areas where tuna fish eat. 
 2. Even farm raised tuna tests positive for mercury. 
 3. Mercury damages the brain, lungs, and the kidneys. 
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Following are samples of two worksheets that I created to give my students different 
ways to plan their papers.  I try to give different options, because all students do not 
think or learn the same way.  I also hand out a web planning sheet that I get from the 
Writing Center.  I modeled the thesis outline worksheet after a similar sheet that I 
found at http://www.chicagohistoryfair.org/making-history/evidence-a-claims.html. 
 
 

 

Thesis Statement 

Claim 2 Claim 1 

Claim 3 Claim 4 
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Thesis Outline: 
Checklist: 

ü Is it debatable?  Are you trying to prove a point? 
ü Can you find evidence to support your position? 
ü Does it express one main idea? 
ü Can it be stated in 1 – 2 sentences? 
ü Is it narrow and specific? 

CLAIM #1 
 
 
 
 
 
 
 
 
EVIDENCE that supports 
CLAIM #1: 
1. 
 
 
 
 
2. 
 
 
 
 
3. 
 
 
 
 
 
 
Does your evidence 
connect persuasively to 
your thesis? 

CLAIM #2 
 
 
 
 
 
 
 
 
EVIDENCE that supports 
CLAIM #2: 
1. 
 
 
 
 
2. 
 
 
 
 
3. 
 
 
 
 
 
 
Does your evidence 
connect persuasively to 
your thesis? 

CLAIM #3 
 
 
 
 
 
 
 
 
EVIDENCE that supports 
CLAIM #3: 
1. 
 
 
 
 
2. 
 
 
 
 
3. 
 
 
 
 
 
 
Does your evidence 
connect persuasively to 
your thesis? 

THESIS STATEMENT (What am I trying to prove? Should be 1-2 complete 
sentences.) 
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 Rethinking Bilingual: Paper Assignment  
 

For this paper you will argue for a particular definition of bilingual. You will 
support your definition with evidence and examples, and your final paper will be 
polished! 
 
Explaining Your Definition of What it Means to Be Bilingual. 
Your definition of being bilingual will not be a single sentence. Instead, you will provide 
examples, apply readings from class, and incorporate your personal experience, resulting in a 
sophisticated and thought-provoking definition of literacy that lasts several pages. 
 
According to Miriam-Webster, the formal definition of bilingual is: using or able to use two 
languages especially with equal fluency.  Being bilingual is much more than that, though.  When 
you speak a different language, people react.  It may signal that you are from a different culture.  
It may indicate that you come from a wealthy family.  Perhaps, a person may learn another 
language for business.  It can define who you are. 

 
1. Make arguments for your definition. Your definition needs to be defensible and 

interesting, and use what we learned in class. 
2. Incorporate class readings. Use strategies discussed (summary, paraphrase, 

quotation analysis, etc.). 
ü Quote from Trimbur –and remember that you can agree and disagree with him! 

We will read a couple of more articles next week. 
3. Give concrete examples. We will consider many examples and situations, asking 

what counts as an additional language and what does not (for instance, if texting is 
fingered speech, then it should count.  Slang could count. So could foreign music.) You 
will need to provide three examples to support your definition. A good example is both 
interesting and original – avoid any obvious examples already covered in class. 

4. Incorporate your own views. Many of you wrote passionate essays about your 
experiences with bilingualism. (This essay is not a personal response paper, so this 
should be only part of the paper, and may be folded in with your concrete examples, see 
#3.) 

 
You are writing this paper for a general, academic audience. This means that you can’t assume 
that people have read the articles we read in class. This is where the summary skills you’ve 
worked on will come into play – introduce a source before using it. 
 
What I’m Grading On 
ü Your ability to argue convincingly. The reader needs to be convinced by what you say, 

which means that you provide evidence and good examples. There should not be gaping 
holes in your definition. 

ü Your ability to incorporate course readings and ideas. This includes summarizing and 
quoting from class sources, as we’ve worked on in class. 

ü Your ability to incorporate concrete examples from your own life. We have worked on 
using your own experience in an academic way. 

ü Your ability to revise your work based on my feedback and peer review. Revise, read aloud, 
and rewrite! 

ü Your ability to meet the assignment requirements. So if you’re struggling, talk to me. 
 
- Your definition must be at least four pages (to the bottom of the fourth page), and no longer 

than six pages. One inch margins, 12 point standard font, double-spaced, no extra spaces in 
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document. 
- First draft is due September 12th at the beginning of class. Bring three copies to class. The 

late penalty applies starting at 11:05am, and email submissions are not acceptable. 
- Conferences will be September 16th and September 17th. Required. 
- Final draft is due September 19th, again at the beginning of class. 

 
FREQUENTLY ASKED QUESTIONS 

 
Why Are We Writing a Definition and Citing Class Readings? Throughout college, you will need 
to focus on a key concept and explain what it means. Most often, professors will want you to talk 
about this concept in the context of class readings and discussions. For instance, a final question 
on a history exam may ask you to rethink the concept of immigration given class readings and 
discussions. The ability to speak specifically and apply what you have learned is crucial.  
 
What Kind of Examples Should I Provide? It is up to you to decide what examples work best 
depending on your definition. If your definition is fairly narrow, it might be most convincing to 
explain why certain languages don’t count in your definition. And if your definition is wide, it 
might make sense to give interesting examples and argue why they are included in your 
definition.  
 
What Kind of Definition Should I Write? There is no “right” definition of bilingual. Take chances. 
The successful paper is one that draws people in and makes them think, “Hmmm, I don’t know 
if I agree, but that’s interesting and makes me think!” Of course, making a daring argument and 
not supporting it isn’t a good idea, so find an appropriate balance. 
 
Where Do I Start? Deciding how to start is one of the challenges of this paper. You may begin 
with a personal story and then move into discussions of the readings for the course. Or, you may 
want to begin with an example, bring in course readings, and end more personally. Begin by 
brainstorming ideas to these questions: 

§ What are the problems and limitations of the definition I came up with in class? 
§ What is a moment in each of the readings I agreed with? What is a moment I disagreed 

with? 
§ What sorts of examples might I want to include or exclude from my definition? 
§ What personal experiences do I bring to my definition? 
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Sample Introductions 
Bilingualism Paper 

 
After I first read my students’ papers about bilingualism, I quickly realized that they 
had no idea how to write a good introduction.  They just wrote a thesis without 
introducing it.  I used the Writing Center’s handout on introductions, which gave some 
of the following categories as ways to start a paper.  These were some of the samples 
that I used to model how to start a compelling paper. 
 
Begin with a personal story: 
 
“Broken.”  “Fractured.”  These are the words that Amy Tan uses in her essay Mother 
Tongue to describe her mother’s broken English (398). For years I learned how to form 
perfect Spanish sentences--I could read anything in Spanish--, but when I had to speak 
Spanish, I sounded like Tan’s mother when she spoke English: broken, fractured.  I 
would have to translate from English to Spanish in my head while my conversation 
partner waited patiently (or impatiently depending on the partner) for me to finish.  
Even with my lack of grace, I was considered bilingual according to the Merriam-
Webster dictionary. Merriam-Webster defines bilingualism as “the ability to speak two 
languages,” but most people who have struggled to master a second language will attest 
to the fact that being bilingual is more than this.   Bilingualism is knowing two 
languages so intricately that you can think, dream, and express yourself in either 
language. 
 
 
Begin with a relevant quote.  
“To have another language is to possess a second soul.”  Charlemagne’s words may have 
been uttered 1200 years ago, but they still ring true today.  Speaking more than one 
language creates opportunities to learn about different people and cultures.  The official 
definition of bilingualism may be simply “the ability to speak two languages,” but this 
definition fails to encapsulate the opportunity that comes from speaking more than one 
language. Bilingualism is the opportunity to see the world through a new set of lenses. 
 
 
Begin with a relevant statistic: 
According to Secretary of State Arne Duncan, only 18% of Americans report speaking a 
language other than English.  Compare this number to the 53% of Europeans who speak 
more than one language. As the world gets smaller and the United States does business 
with more countries, the need for foreign language skills will increase.  Bilingualism is 
now more than the ability to speak more than one language.  Bilingualism is the ability 
to survive in the future global economy. 
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American Dream Pre-Assignment 

 
Due Date: Tuesday, February 4, 2014, 12:30pm 
 
For this assignment, you will share what the American Dream means to you. In order for 
you to share this dream effectively, you first need to offer a definition of what you think 
the American Dream is.  Then, explain in depth what that dream might look like for the 
average American. 
 
For example, does your version of the American dream involve allowing you to do what 
you love and still make a decent living?  Maybe you love art, and your version of the 
American dream allows you to make a decent wage while you create all day. 
 
Maybe your version of the American dream involves making lots of money?  In what 
ways might you be able to make that money?  By starting a successful business?  By 
winning the lottery?  Tell us what would need to happen for you to live the dream. 
 
End your piece by telling us whether or not you believe it is possible to achieve the 
American Dream.  Why or why not?  It is important to explain why you came to this 
conclusion. 
 
No sarcasm allowed.  Also, give examples that could really happen. What is also not 
acceptable is giving lofty examples of what the American dream is, but having no 
examples of how it could be achieved.  
 
Keep in mind that you are sharing this moment with the class.  You can tell the story 
however you like, but your response needs to be thoughtful.  Give as much detail as you 
can. 
 
EXPECTATIONS 
ü This assignment will receive a check, check plus, or check minus.  
ü The most important thing is that you explain your ideas. Don’t just give us an idea 

and leave us hanging.  Really explain what you mean. 
ü Paint a detailed picture. You need to describe how your dream could come to pass. 
ü I am not “grading on grammar,” but make sure to read over your essay for glaring 

errors. I strongly suggest reading your piece aloud, which can often reveal errors and 
awkwardness. Another option is to have a friend read your essay to you. 

ü Your piece should be a minimum of two pages, double-spaced (it might well be 
longer). 
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Rethinking the American Dream: Paper One Assignment  
 

For your first paper, you will learn how to make an argument of definition.  You will use 
the techniques that we have learned in class to write your paper.  In the end, you will 
have a unique argument that you have built with convincing claims. 
 
Your definition of the American Dream will not be a single sentence. Instead, you will 
provide examples, apply readings from class, and incorporate your personal experience, 
resulting in a sophisticated and thought-provoking definition of the American Dream 
that lasts several pages. 
 
According to Miriam-Webster, the formal definition of the American Dream is: an 
American social ideal that stresses egalitarianism and especially material prosperity.  Is 
this really what it is?  Perhaps you have a different personal definition of the American 
Dream.  How would you make a case for the American Dream? 

 
5. Make arguments for your definition. Your definition needs to be defensible, be 

interesting, and use what we have learned in class.  Make sure that you have a 
solid thesis and claims that support that thesis. 

6. Incorporate class readings. Use the strategies we have discussed.  Remember: No 
hit and run quoting! 

ü Quote from Kamp –and remember that you can agree and disagree with 
him! 

7. Give concrete examples.  You will need to provide at least three claims to support 
your definition. A good example is both interesting and original – avoid any 
obvious examples already covered in class. 

8. Incorporate your own views. Many of you wrote passionate essays about what the 
American Dream means to you.  You may use some of that assignment as 
evidence for one of your claims.  (This essay is not a personal response paper, so 
this should be only part of the paper, and may be folded in with your concrete 
examples, see #3.) 

 
You are writing this paper for a general, academic audience. This means that you can’t 
assume that people have read the articles we read in class. This is where the summary 
skills you’ve worked on will come into play – introduce a source before using it. 
 
What I’m Grading On 
ü Your ability to argue convincingly. The reader needs to be convinced by what you 

say, which means that you provide evidence and good examples. There should not be 
gaping holes in your definition. 

ü Your ability to incorporate course readings and ideas. This includes summarizing 
and quoting from class sources, as we’ve worked on in class. 

ü Your ability to incorporate concrete examples from your own life. We have worked 
on using your own experience in an academic way. Use this knowledge! 

ü Your ability to revise your work based on my feedback and peer review. Revise, 
read aloud, and rewrite! 
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ü Your ability to meet the assignment requirements. If you are having a hard time, 
come see me! 

 
- Your definition must be at least four pages (to the bottom of the fourth page), and no 

longer than six pages. One-inch margins, 12 point standard font, double-spaced, no 
extra spaces in document. 

- Your first draft is due February 13, 2014, at the beginning of class. Bring three copies 
to class. The late penalty applies starting at 12:35pm, and email submissions are not 
acceptable. 

- Conferences will be February 17-19, 2014. Conferences are required.  The sign up will 
be on Canvas. 

- Your final draft is due February 22, 2014 at midnight.  Drafts are to be submitted 
through Canvas. 
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American Dream Unit 
Conclusions 

 
Just as I created sample introductions for the bilingualism unit, I noticed that my 
students in the class who did the American Dream unit had a hard time with 
conclusions, so I created a sample conclusion. I used the conclusion handout from the 
Writing Center to teach the unit, as well. 
 
 
There is no American Dream.  We've seen in the story of Bobby, Susie, and David that 
despite their hard work and positive attitudes, the American Dream did not manifest.  
They are still living paycheck to paycheck in their apartments, working towards an ideal 
that will most likely never happen. 
 
But perhaps we are looking at the American Dream the wrong way. Maybe the American 
Dream is not an event.  Maybe the American Dream is really about possibility.  In some 
countries, the citizens know that nothing good is going to happen if they work hard, so 
why should they even try?  The American Dream gives people the desire to work hard, 
which in turn builds a better place for other Americans to live in. So in reality, the 
American Dream is present in the lives of these people because in the end, they don't 
have much money, but they do have hope.  As the author Tom Bodett said: "They say a 
person needs just three things to be truly happy in this world: someone to love, 
something to do, and something to hope for." The American Dream provides the hope 
that allows Bobby, Susie, and David to live a mundane existence optimistically.  It keeps 
them from seeing the drudgery in their everyday experience and gives them something 
that many people lack: hope. 
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Discovering Audience Unit 
 

I make this unit a little more personal.  I have students examine how they are marked 
(or stereotyped) and describe how they deal with it both to someone close to them and 
someone who they do not know.  These papers are my favorite to read, although some 
students reject the idea that they are different in any way.   
 
In this unit, I also move from teaching the overall arguments to teaching some of the 
more local concepts—like how to make ideas flow better.



Friesen  
 

20 

 
Guess My Audience! 

 
To introduce the class to the concept of audience, we watch some YouTube 
commercials.  The students are asked to guess which audience the writers of the 
commercial are targeting AND give proof from the commercial to prove their 
argument.  
 
Computers 
1. Mac vs. PC 
http://www.youtube.com/watch?v=0eEG5LVXdKo  
 
2.  iPhone 
http://www.youtube.com/watch?v=v76f6KPSJ2w 
 
3. Lumia windows phone commercial 
http://www.youtube.com/watch?v=0-U4Yr9UNBo 
 
4.  Surface Pro 
http://www.youtube.com/watch?v=U7UlE-o8DQQ 
 
5.  iPad 
http://www.youtube.com/watch?v=jiyIcz7wUH0 
 
 
Toyota Cars 
Corolla 
http://www.youtube.com/watch?v=VwSNRlNUNEI 
 
Sienna-Swagger Wagon 
http://www.youtube.com/watch?v=ql-N3F1FhW4 
 
4Runner 
http://www.youtube.com/watch?v=u1t6-jSumDk 
 
Lincoln 
http://www.youtube.com/watch?v=PJqNdTYKVgQ&app=desktop 
 
Tacoma 
http://www.youtube.com/watch?v=vpei3AY6qyE&feature=c4-overview-
vl&list=PLsOvRYzJPCwURQDKSUCg3loRJYc2L--SC 
 
Tundra 
http://www.youtube.com/watch?v=wxHmv0mhX88 
 
Toyota Hybrid 
http://www.youtube.com/watch?v=sh3dmivU7fs 
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The Kinesthetic Argument 
 
I am a visual learner, but I am also very aware of the kinesthetic learner, because one 
of my children is a kinesthetic learner.  My students love this.  This was one of the more 
fun lessons.  My students love the acting and really connect during this unit. 
 
Background: 
To teach my “Marked” unit, I relied mostly on text sources.  We read Brent Staples’ 
“Black Men and Public Space,” Deborah Tannen’s “No Unmarked Woman,” and Tom 
Rosenburg’s “Changing My Name After Sixty Years.”  I also shared my own personal 
marked story with them, which was still textual. 
 
Before I teach this lesson, students will come in with a paragraph that describes how 
they are marked.   
 
Activity Set Up: 
I plan to incorporate dramatic storytelling.  To illustrate this concept in a way that fits 
the marked theme, I chose “Fat Girl,” written by Angel Nafis and performed by Megan 
Falley.  In the poem, she describes the many ways that “fat girls” are marked: 
 
http://www.youtube.com/watch?v=vxgpCfPqQpk 
 
This video will be an example for the students to do their own dramatic storytelling of 
how they are marked as college students.  They will perform a dramatic story in groups 
that must include a thesis for their argument and evidence. 
 
First, in a group of four, they will come up with a way that they are marked as a student.  
They will write this “thesis” down and 3 examples to illustrate this.  Then, they will come 
up with ways to perform/act out their thesis to the audience.  They can all participate or 
choose a performer. 
 
The purpose is to illustrate the building of an argument in a dramatic way.  In order to 
accommodate the shy students, they can choose one performer if they all don’t feel 
comfortable.  This will also help them internalize how to tell others how they are marked, 
so they may build a more effective paper. 
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Unit Two Preassignment 
Parents vs. Friends 

 
For this assignment, you will examine the way you interact with the different groups of 
people in your life. Imagine that you are dating someone new, and you are getting 
serious.  How would you break this news to your parents?  Is it a different than the way 
you would tell your friends?  Would you wait longer to tell one or the other?  
 
For this assignment, explain how you would tell your parents your news.  Then, explain 
how you would tell your friends.  Finally, explain why you addressed each group 
differently and why. 
 
Give me an introduction to your proposed situation.  Explain the situation so there is a 
little bit of a background story.  Are you feeling uncomfortable talking about dating?  
Then pretend that you are hiding an alien in your room instead (like E.T.).  Still, you 
must follow the expectations of the assignment. 
 
EXPECTATIONS 
ü This assignment will receive a check, check plus, or check minus.  
ü The most important thing is that you explain why you would approach each situation 

differently. 
ü I am not “grading on grammar,” but make sure to read over your essay for glaring errors. I 

strongly suggest reading your piece aloud, which can often reveal errors and awkwardness. 
Another option is to have a friend read your essay to you. 

ü Your piece should be 2-2 ½ pages, double-spaced (longer is okay). 



Friesen  
 

23 

Unit Two Major Assignment 
Marked: Adjusting for Your Audience 

 
Every one of us is marked.  Whether it is because of how you look, what you wear, who 
your family is, or what social class that you hail from, you are marked.  We have 
explored this idea in “Black Men and Public Space” by Brent Staples, “There Is No 
Unmarked Woman” by Deborah Tannen, and “Changing My Name After Sixty Years” by 
Tom Rosenberg. 
 
For your next major assignment, you will explain about how you are marked to two 
separate audiences.  I’ve selected those audiences and we’ll talk about how to write to 
them. 
 
You may expand what you wrote on for class last week, or you may go with something 
new. 
 
In the first piece, you will write to someone who is marked in a way that is similar to you, 
and who is struggling with the way they are marked. What can you say to connect with 
them and help them? What examples and ideas can you share? Use a letter format, and 
be specific, thoughtful, and persuasive. 

• This letter must be at least three full pages long, double-spaced. 
 
In the second piece, you will write a piece on how you are marked for our school 
newspaper, to inform them about your experience and raise their awareness level.  

• This article must be at least three full pages long, double-spaced. 
 
Think about all we have talked about in class regarding audience. While the format and 
content of your letter will shift to meet your audience, you must be fundamentally 
talking about the same issue (being marked in a particular way). 
 
ü This assignment will receive a letter grade. This is worth 20% of your grade. 
ü The most important thing is that you make a solid argument that each audience 

would find relevant.  
ü I am grading on polish this time.  I strongly suggest reading your piece aloud, which 

can often reveal errors and awkwardness. Another option is to have a friend read 
your essay to you. 

ü I will post the grading rubric online.  I am still grading on the presentation of your 
material.  You must have a thesis and supporting claims.  I am grading on how well 
you present your argument on being marked and your use of the known-new 
contract.  
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Teaching the Known-New Contract 
 
This was originally prepared to show my fellow TAs how to teach the known-new contract.  I 
use this in class.  It helps students keep from getting stuck when they are writing. 
 
Overview 
Many student papers suffer from a lack of cohesion.  If your student’s ideas are connected, but 
there still seems to be a lack of flow, then they might need a lesson on how to use the known-
new contract. 
 
Martha Kolln, the author of Rhetorical Grammar, refers to the known-new contract as “a simple, 
but powerful concept that reflects one aspect of reader expectation—that a sentence will have 
both known, or old, information as well as new and that the known information will precede the 
new” (63).  When writers use the known-new contract, they keep their reader’s attention.  Also, 
the reader is better able to follow the argument, because ideas flow steadily during the writer’s 
argument. 
 
Method 
To teach the known-new contract, you will first model the technique.  Second, you will modify a 
sentence with your students.  Third, the students will modify a sentence from their own writing.  
Finally, students will form groups and share their sentences together. 
 
You do not have to use these samples.  You may want to use an example of your own. 
 
Step One: The Teacher Models the Known-New Contract 
When you teach the known-new contract, make sure to demonstrate the idea first.  A script is 
provided as a guide. 
 
First, write the following sentences on the board: 
 

Smartphones are not just small computers.  People connect to the world and 
each other with them. 

 
Then, tell students the rules of the known-new contract: 
 
“Effective writers build a bridge from one sentence to the other so that their readers can follow 
them from one idea to the next.  The known-new contract can help build that bridge.  At the 
beginning of a sentence, your reader expects you to refer to previous ideas.  Once you have 
provided a link to those ideas, you can offer new information. This can be done by either 
restating something you mentioned previously or by the use of pronouns. Let’s take a look:” 
 
Underline the following on the board: 
 

Smartphones are not just small computers.  People connect to the world and 
each other with them. 
 

“The word ‘them’ at the end of the second sentence is referring to ‘smartphones’ in the 
first sentence.  If we rearrange the second sentence and refer to smartphones at the 
beginning of that sentence, it makes the sentence flow better.” 
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Smartphones are not just small computers.  They are tools that people use to 
connect to the world and each other.   

 
“We didn’t change the meaning of the second sentence, but now it flows better.” 
 
 
Step Two: The Students Help the Teacher Implement the Known-New Contract 
Now, you will solicit help from your students. 
 
Here is a sample: 
 

Congress could not agree on a budget.  Many government agencies had to shut 
down because of it. 

 
Allow the students to give suggestions on how to change the sentence.  It should resemble this: 
 

Congress could not agree on a budget. Because of their indecision, many 
government agencies had to shut down. 
 

 
Step Three:  Students Rearrange a Sentence on Their Own 
Now, the students will be tasked to rearrange a sentence alone.  This is a two-part process. 
 

1. Have the students locate a sentence from their own writing. 
2. On a piece of paper, students will underline the old information in the second sentence 

and the part of the first sentence that it references.  Here is an example: 
 

Many wealthy people are choosing to donate their entire fortunes to charity.  
Their children are usually not happy about these choices, but the charities are.  
 

3. Next, the students will rearrange the second sentence. 
 

Many wealthy people are choosing to donate their money to charity.  Charities 
are excited to receive the generous funds, but the children of the wealthy are not 
happy about their parents’ choice.  
 
 

Step Four: Students Share Their Responses in Groups 
In order to give students a chance to see how their peers responded to the assignment, 
they will form small groups and discuss why they made the changes that they did.  This 
will help them see that there is not one perfect way to write a cohesive sentence.  If time 
is limited, you may choose to do it as a class. 

 
 
Additional Practical Application 
This is a good technique to use for a peer review session.  When students are reading each 
other’s papers, have them locate where the sentences don’t flow well.  The majority of the time, 
this is connected to a lack of the use of the known-new contract. 
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Marked Paper: Example 
 

I provide this example so my students have a sample model.  Students really connect to 
a teacher sharing a vulnerable moment.  We go over how I am marked.  We also work 
together to modify this sample for a different audience. 
 
“Why you talkin’ white?”  I was about 12 years old when my cousin asked me this 
question.  I never answered her, because I was pretty sure it wasn’t meant to be a 
question, but a statement.  It really seemed like more of an accusation that I was trying 
to be white, but I was still black.  I wasn’t trying to be anything.  I was raised in a 96% 
white neighborhood.  Of course I was going to speak “white.”  
 
Some of us do not fit in the category that society has reserved for us.  I am one of those 
people.  I am black, but since I was raised in a white neighborhood, I don’t “sound” 
black.  For some reason, when you don’t fit in the molds that society has created for you, 
people don’t know what to do with you.  Those of you in a similar situation know what I 
mean.  Maybe you are overweight, but you can lift more weight than a thin person. 
Maybe you live in a wealthy neighborhood, but you willingly drive a 20-year-old car to 
save money for retirement.  The same thing happens when you are black, but you sound 
like a white person.  You are marked because you are uncatergorizable. 
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Peer Review: Marked 

 
The focus of this unit is audience, so we want to make sure we know whom our peers are 
writing to.  Please answer the questions below by writing them on this paper.  Be specific, 
and take the time to explain your reaction and how the writer might fix the problem! 
 
Who are you? 
 
 
 
1.  How is the writer marked? 
 
2.  Who was the letter written to? 
 
3.  Was the tone of the letter appropriate for the audience? 
 
4.  What was the purpose of the letter?  For example: was the writer asking for an 
apology?  Understanding? 
 
5.  What could the writer do to make the letter more effective? 
 
6.  Was there any part of the letter that you didn’t understand? 
 
7.  In the Advocate article, was the tone appropriate? 
 
8.  Did the article sound like it was written by a student for other students? 
 
9.  Did the author make a point?  What was the takeaway? 
 
10.  What could the writer do to make the article more effective? 
 
11.  Was there any part of the article that needed more clarity or explanation? 
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Multimodal Unit Three 
 

To kick off this unit, I show my class “This Is Water,” a video adaptation of the 
commencement speech that David Foster Wallace’s gave to the 2005 graduating class 
of Kenyon College.  
 
https://www.youtube.com/watch?v=pfw2Qf1VfJo 
 
I also show the class other multimodal ways of making an argument, such as Prezi, 
speeches, and even songs.  Each time we see a new argument, we discuss what the 
thesis is and identify the main arguments.
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Multimodal Unit Three  

Preassignment: Technology and You 
 

In the reading “Chuck Versus the Machine,” Darowski makes the argument that we can live with 
technology as long as we are able to keep it from destroying our individual identity.  For this 
assignment, you will choose a technology and describe how it encourages or erodes individuality. 

First, you need to choose a specific technology to talk about.  Is it well known (like a 
smartphone)? Or is it a technology that only a small percentage of people know about?  If it is 
not well-known, then you must describe it to your audience. 

Second, your paper must include a thesis statement that describes whether or not the 
technology that you chose supports or erodes individuality.  Or is it not one side or the other?  
However you spin it, you must provide evidence to prove your thesis. 

Third, you must incorporate at least one quote from the “Chuck vs. the Machine.”  You may 
choose to agree or disagree with it. 

EXPECTATIONS 
ü This assignment will receive a check, check plus, or check minus.  
ü The most important thing is that you effectively prove your argument using evidence and 

analysis. 
ü Your piece must be polished.  Reread to check for clarity, grammar, and effective use of the 

known-new contract. 
ü Your piece should be 2-3 full pages, double-spaced (longer is okay). 
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It’s a New Day Rhetoric Workshop 
 

 This workshop was originally designed to look at will.i.am’s music video “It’s a 
New Day,” played at Obama’s post-election party.  It is a video with a lot of rhetorical 
ideas and images, so as a class I thought we could identify the rhetorical modes of 
persuasion used to make will.i.am’s argument.  The lesson turned into a heated 
argument about race and bias.  I explained the situation in the reflection paper I 
turned in for Practicum, below.  As a result, I modified the assignment for my next 
class, which is included after the reflection paper.  I did not want to avoid talking 
about bias, but I was more prepared for it the second time around: 

 
Diversity and Bias 

 One day I was showing my students examples of different multimodal arguments 
when I introduced the music video “It’s a New Day” by will.i.am.  The video was a 
message about civil rights in response to Obama winning the presidency.  The words in 
the video talk about civil rights, the dream of Martin Luther King, and freedom.  Photos 
of Obama are shown as evidence that equal opportunity is available to all now that an 
African American has won the presidency.  I thought the argument and rhetorical 
appeals would be obvious.  My students, who happen to be very conservative, did not see 
the civil rights side of the argument.  They just saw a Democrat president that they had 
been taught to hate. What came next was a political firestorm. 
 The conversation that ensued was quite disturbing.  One student complained that 
the video was about black power and was designed to make white men feel guilty.  
Another young man said that the argument in the video was invalid because “Obama is a 
communist.” Other students agreed.  Never once did any of their arguments have to do 
with actual content from the video or the song lyrics.  In fact, the video says nothing 
about partisan political issues.  The pictures of Obama and his presidency simply 
represent equal access to opportunity in the United States.   Their arguments lacked any 
evidence from the source, came from their political feelings, and missed the point. 
 All of this happened toward the end of class.  The students were very passionate. 
Whenever I, the only African American in the class, started to explain that they were 
arguing about issues that were not even presented in the video, they talked over me.  I 
felt that even though the video was about my culture and my people, what I said didn’t 
matter.  I was silenced by my own class. 
 I certainly am not the first African American to be silenced in the classroom. In 
Delpit’s article “The Silenced Dialogue,” she shares the experience of another black 
graduate student who found himself silenced in a discussion on the education of black 
children: “It seems like if you can’t quote Vygotsky or something, then you don’t have 
any validity to speak about your own kids.” I felt the same way in my own classroom. My 
class was spouting all sorts of propaganda and opinions, and somehow my own personal 
experience was deemed less valid.  Delpit shares that this happens in academia with 
senior faculty, as well: “Most likely the White educators believe that their colleagues of 
color did, in the end, agree with their logic.  After all, they stopped disagreeing, didn’t 
they” (567)?  As Delpit points out—just because a student (or teacher like myself) stops 
speaking, it doesn’t mean that they agree.  They just feel that if they are not being heard, 
and the only option available is silence. 
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 I reflected on that class while riding the train home.  I was pretty upset about 
some of the insensitive things that my students said.  I was even more frustrated at 
myself and my lack of ability to rein the discussion back in before class ended.  I felt 
marginalized, but I didn’t want to retaliate by giving my students a guilt trip.  After all, 
they are a “creation of language and ideology” (Brodkey 90).  They were just manifesting 
the ideas that they have been taught.  I did not want to tell my students how to think—
that is what others had done to them.  I wanted them to see the argument of the video 
themselves by looking objectively at the video.  I wanted them to discover their own 
personal bias. 
 In Writing Permitted in Designated Areas Only, Brodkey argues that 
“unacknowledged tension over the control of subject positions contributes to rather than 
alleviates class antagonism” (97).  I knew that I needed to act and not let the unresolved 
racial tension from the previous class go unanswered, or the tension would manifest at a 
later time.   I decided to first respond by showing the class how they were using the 
fallacy of ad hominem to invalidate the video (by discrediting Obama’s political views, 
which weren’t related).  Then, I printed out the lyrics.  I wanted them to show me 
evidence in the video to support their analysis.  If they could not provide evidence, I 
wanted them to show me how they reached their conclusions.  I knew that there was no 
evidence to support what they said, so this was designed as a learning exercise to teach 
them about their own assumptions. 
 My class groaned when I announced that they were going to watch the video 
again.  I told them up front that I thought they missed will.i.am’s message the first time.  
Once I started talking about fallacies, the eye rolling stopped and they all began to shift 
uncomfortably in their seats.  They realized that I was addressing their comments from 
the previous class directly. Then, I showed the video again, but this time I gave them the 
lyrics to read, as well.  I told my class that in essay form they needed to show me the 
argument of the video (using evidence) and use examples from the video to show how 
will.i.am used ethos, logos, and pathos to support his argument.  I did give them the 
option to say whether or not they believed the video was effective—I didn’t want them to 
feel that they didn’t have any voice.   
 The class watched the video.  Afterwards, they sat and stared at the lyrics for a 
while.  They realized that almost nothing that they were saying during the previous 
discussion could be evidenced from the video.  Will.i.am talked a lot about unity and 
never about African Americans being better than anyone else.  He also never mentioned 
partisan issues.  The responses that I got were much more focused on the actual text and 
unbiased.  Sure, there were a couple of students that couldn’t let go of their feelings on 
Obama, but they also couldn’t prove their point, and they acknowledged this in their 
essay.  They just couldn’t let their biased feelings go.  I think that the fact that they 
acknowledged these feelings was a step in the right direction. 
 This assignment was a lesson for both me and my students.  I learned that I 
cannot assume that students are aware of their preconceived notions and biases.  I need 
to teach them how to evaluate a text objectively—this is a skill that must be taught 
explicitly.  My students learned to see a text as it is, without projecting their own feelings 
on it.  I told them that in college they will read many texts that they don’t agree with, but 
they need to learn what the text actually says before they can effectively refute it.  They 
also learned that if they cannot provide evidence to support their opinion of the text, 
then they might be responding from a position of bias. 
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 I also learned that I cannot let myself be silenced when situations like this 
happen.  I need to examine why I feel silenced and objectively determine how I can use 
that to teach my class.  I do not believe that they were attacking me personally, but 
through the conversation of the video the first time, I saw a lot of ugliness.  Instead of 
just accusing them of their own biases, I think letting them discover their biases on their 
own made a more significant impact on them.  In the end, it made them better writers, 
too, because they saw how important the use of evidence was in their writing.  
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“It’s a New Day” Bias Workshop 
 

1. I will introduce the Will.I.Am video “It’s a New Day” as a multimodal argument:  
“Today we are going to examine an argument in video form.  We are going to 
identify the thesis of the video’s argument.  Then, we are going to evaluate the use 
of ethos, logos, and pathos in the video.  Third, I want you to share whether or 
not you find the argument was effective.  You can’t just say yes or no.  You need to 
explain why.”  

2. I show the video:  
 
  “It’s a New Day” video: 
  http://www.youtube.com/watch?v=Wai6OM3YKTk 
 

3. While the video plays, I write what they need to do on the board: 
a. What is the thesis of the video? 
b. How does Will.I.Am use ethos, logos, and pathos to support his argument? 
c. Do you believe it was effective?  Why or why not? 

4. I will have them write their initial responses to the video.  
5. Then, I will explain my first class’s reaction to the video.  They were focused on 

politics, and the video is not about politics.  It is about civil rights and the 
struggle for African Americans to gain equality. I tell the class that we are going 
to rewatch the video and reanswer the questions.   

6. Next, I explain that before we go over the video, we need to go over the fallacy of 
ad hominem.  Here is the web site URL and a screen shot of the site I go to for 
this.  It explains ad hominem, and it’s even humorous: 

   
  https://yourlogicalfallacyis.com/ad-hominem 
 
 

 
 

7. Next, I hand out the lyrics to “It’s a New Day.”  These may be found at the end of 
this document. 

8. I show “It’s a New Day” again, and this time I emphasize the fact that they must 
prove their points with evidence. 
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9. When students are done, I ask the students if their answers changed.  Then, we 
will discuss why.  I tell them that our personal biases sometimes affect how we 
see the arguments of others.  A good writer and academic understands his or her 
own personal biases and looks objectively at the arguments of others—even those 
people that they admire along with the people that they don’t agree with.  Then, I 
ask them if they responded differently to the video the second time. 
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"It's A New Day" 
will.i.am 

 
I went asleep last night  

Tired from the fight  
I've been fighting for tomorrow  

All my life  
Yea I woke up this morning  

Feeling brand new  
'Cause the dreams that I've been 

dreaming  
Has finally came true  

 
It's a new day  
It's a new day  
It's a new day  
It's a new day  
It's a new day  

 
It's been a long time coming  

Up the mountain kept runnin'  
Souls of freedom kept hummin'  

Channeling Harriet Tubman  
 

Kennedy, Lincoln, and King  
We gotta manifest that dream  

It feels like we're swimming upstream  
It feels like we're stuck in between  

A rock and a hard place,  
We've been through the heartaches  
And lived through the darkest days  

 
If you and I made it this far,  

Well then hey, we can make it all the 
way  

And they said no we can't  
And we said yes we can  

Remember it's you and me together  
 

I woke up this morning  
Feeling alright  

I've been fightin' for tomorrow  
All my life  

Yea, I woke up this morning  
Feeling brand new  

Cause the dreams that I've been 
dreaming  

Has finally came true  
 

It's a new day  
(it's a new day)  
It's a new day  

(it's a new day)  
It's a new day  
It's a new day!  

 
It's been a long time waitin'  

Waiting for this moment  
It's been a long time praying  

Praying for this moment  
 

We hoped for this moment  
And now that we own it  

For life I’m a hold it  
And I won’t let it go  

 
It's for fathers, our brothers,  

Our friends who fought for freedom  
Our sisters, our mothers,  

Who died for us to be in this moment  
 

Stop and cherish this moment  
Stop and cherish this time  

 
It's time for unity  

For us and we  
That's you and me together  

 
I woke up this morning  

Feeling brand new  
'Cause the dreams that I've been 

dreaming  
Finally came true  

Yea, I woke up this morning  
Feeling alright  

 
'Cause we weren't fighting for nothing  

And the soldiers weren't fighting  
For nothing  

No, Martin wasn't dreaming for nothin’  
And Lincoln didn't change it for nothin’  
And children weren't crying for nothin’  

 
It's a new day  
It's a new day  
It’s a new day  
It's a new day  
It's a new day! 
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Paper Three: Multimodal Argument 
 

This assignment will consist of two separate sections:  1) You will write a 2-3 page 
argumentative essay that makes an argument for which cognitive mode is better: 
hyper or deep attention.  You may even argue that both modes must be used 
together or that one is not superior to the other.  The important thing is that you 
make a persuasive argument in support of a position.  2) You will adapt that 
argument to a multimodal genre. 
 
Part 1: Argumentative Essay 
 
We will start with all too familiar academic argument written in the form of an 
essay.  This essay will be your guide as you create a multimodal version of your 
argument.  You will develop a thesis and supporting claims early in the unit, so I 
can help guide you. 
 
In order to make an effective argument, you must decide whom you are directing 
your argument to.  Is it other students?  Are you making an argument to a teacher 
that doesn’t appreciate your cognitive mode?  What are you persuading them 
about?  What kind of evidence are you going to use? 
 
 
Part 2: Multimodal Argument 
 
You have four (3) genres to choose from for this assignment: 

• Short video 
• Audio file 
• Powerpoint/Prezi 

 
Then, once your written argument is crafted, you will choose a multimodal way to 
present your argument.  Choose one of the above genres, and adapt it.  We will go 
over ways to do this in class. 
 
What I’m grading on: 

• How persuasive your thesis and claims are. 
• Your ability to appeal to your target audience. 
• Your ability to adapt your argument to a multimodal genre. 
• How polished your paper and project are:  Did you use the known-new 

contract?  Does your multimodal project flow from one idea to the other? 
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The Final Portfolio 
 

The final portfolio is your “final exam” for ENGL 1020. It allows you to take what 
you have learned in class and show how much your writing abilities have 
progressed. 
 
Your portfolio must include: 

1. A reflective letter. 
2. All first and final drafts.  (Include second drafts if you have them.) 
3. Two newly revised drafts or “portfolio papers.” 

 
1. The Reflective Letter 
The reflective letter should express the progress you have made in this course.  
What are your strengths and weaknesses as a writer?  What part of your writing 
has improved?  Be honest and provide evidence for any claims that you make.  
For example, if you say that you learned how to better organize your paper, how 
is this apparent in your writing?  Also, be honest about what you are still working 
on improving (your weaknesses).  I realize that this may make you feel vulnerable, 
but you cannot improve yourself until you recognize what needs improvement.  
 
What to avoid in the portfolio:   

• First of all, this is not about me, your teacher.  You will have a separate 
opportunity to rate me.  (Hint: Flattery will get you nowhere.) 

• Avoid sarcasm, which is usually used as a substitute for evidence. (For 
example, “I’ll never work for the New York Times, but I’ve improved!”) 

• Hyperbole should be avoided. (“This class changed my life forever!”  I 
know it’s an awesome class and you are now a better person because of it, 
but this letter needs to be more grounded.) 

• Typos and unpolished work.  For goodness sake people, reread your work! 
 
Remember that this part of the portfolio is very important.  If you do this portion 
of the portfolio well, it can help compensate for some weaknesses in your 
portfolio.  On the other hand, if it is done poorly, it can overshadow the progress 
that you made in rest of your portfolio and bring down your grade.  Take your 
writing seriously.  Take pride in the work that you submit. 
 
Your reflective letter should be a full two pages, single-spaced in a 12 pt. font.  
Place it in the front of your portfolio. 
 
 
2.  All First and Final Drafts 
This is a portfolio.  It is a collection of your work.  This gives me the opportunity 
to see how you have progressed in the class and what issues remain.  Include all 
first and final drafts of your three major assignments.  Submit the version with 
my comments.  If the comments are on Canvas, then print them out and staple 
them to the back.  You may include 2-3 other assignments from the class if you 
feel that they have shaped your writing in some way.  (If this is the case, then they 
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should be mentioned briefly in your reflective letter.  No random inclusions, 
please!  Be purposeful.) 
 
 
3.  Two Revised Drafts (“Portfolio Papers”) 
Revision is the key to successful writing.  For your portfolio you will revise two of 
the three assignments that you’ve written for this class.  It is important to note 
that this is not a simple proofread, but a thorough revision.  This may involve 
even more revision than you did between your first and final drafts. Keep the 
following in mind while you revise: 
 

• Carefully respond to my comments.  I’ll be revisiting those comments and 
evaluating how well you incorporated those comments into your portfolio 
revision.  Review the comments on each draft, including the marginal and 
end comments.  These must be addressed. 

• These should be original revisions. SIMPLY CHANGING A FEW WORDS 
IS NOT ENOUGH.  I expect you to rearrange your paper so it is better 
organized.  You may want to change your claims to more relevant ones.  
Do not just change a few words and expect a good grade.  Give your paper 
a makeover. No matter which assignments you choose, there will be issues 
that I did not comment on.  Your job is to revise the assignment by 
stepping back and rereading it and assessing it.  For example, the first unit 
did not focus on introductions.  You would now be expected to apply this 
knowledge to that paper. 

• The portfolio must be polished. Carefully read for errors.  Make sure it 
follows MLA format.  Details! 

• Get outside feedback from peers and the Writing Center. 
• The portfolio is an example of your best work.  It shows how well you are 

able to independently apply all that you have learned in the course.  (If you 
can’t apply what you learned now, then you will not be able to apply it in 
future courses.  You can do it!) 

 
 
Putting It All Together and Turning It In 
You portfolio needs to be assembled in a ½” binder.  (It’s okay if the binder has 
been used before as long as it is in decent shape and all of the stickers, etc. have 
been removed. Be mindful of how you present your portfolio.) Please include a 
tab for the reflection letter and separate tabs for each assignment.  The drafts 
should be in order from the most recent to the oldest draft.  Make it look good.  
Presentation always matters!  Present your best self. 
 
 
Due Date 
Your portfolio is due in person during our class finals time.  As of today that is 
December 10th from 11:00am – 1:00pm.  I do not accept late portfolios, so put it 
on your calendar.  If you want to pick it up, contact me and we’ll arrange a time 
next semester. 
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Resources for helping students with learning disabilities: 
 
Collins, Tracy.  “Writing Strategies for Students with ADHD.” Edutopia, 21 Apr 

2015. Web. 23 Mar 2016. 
 
Dawson, Peg, and Richard Guare. Coaching Students with Executive Skills 

Deficits (The Guilford Practical Intervention in the Schools Series). New 
York: Guilford Publications, 2012. Print. 

 
Foss, Ben. The Dyslexia Empowerment Plan. New York: Ballantine, 2013. Print. 
 
Geither, Elise, and Lisa Meeks. Helping Students with Autism Spectrum 

Disorder Express Their Thoughts and Knowledge in Writing: Tips and 
Exercises for Developing Writing Skills. Philadelphia: Jessica Kingsley, 2014. 
Print. 

 
MacArthur, Charles A. "Using Technology to Enhance the Writing Processes of 

Students with Learning Disabilities." Journal of Learning Disabilities 29.4 
(1996): 344-54. Web. 

 
Mooney, Jonathan, and David Cole. Learning outside the Lines: Two Ivy League 

Students with Learning Disabilities and ADHD Give You the Tools for 
Academic Success and Educational Revolution. New York: Simon & Schuster, 
2000. Print. 


